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Abstract

Aim: This study aims to investigate the relationships between curriculum design, aesthetic education, student motivation, and students’
aesthetic development and artistic skills in Morocco’s primary schools. Specifically, it explores how curriculum design influences aesthetic
development and artistic skills, examines the impact of aesthetic education on aesthetic development, and investigates the role of student
motivation in mediating these relationships.
Methodology: Using a qualitative approach, the study conducted semi-structured interviews with 25 primary school educators in Morroco to
gather insights into their perspectives on curriculum design, aesthetic education, student motivation, and students’ aesthetic development and
artistic skills. Thematic analysis was employed to analyze the interview data, identifying key themes and patterns related to the research
questions.
Findings: : The findings reveal intricate connections between curriculum design, aesthetic education, student motivation, and students’
aesthetic development and artistic skills. Curriculum design plays a foundational role in shaping students’ aesthetic experiences, while aesthetic
education and student motivation mediate the effectiveness of curriculum interventions in promoting aesthetic development and artistic skills.
Implications/Novel Contribution: This research contributes to our understanding of the complex interplay between curriculum design,
aesthetic education, student motivation, and students’ aesthetic development and artistic skills in primary schools. It underscores the importance
of integrating aesthetic principles into curriculum design and fostering intrinsic motivation to optimize students’ aesthetic learning experiences.
The findings have implications for educational practice, policy, and research, highlighting the need for holistic approaches to arts education that
nurture students’ creativity, critical thinking, and aesthetic sensibilities.
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INTRODUCTION
Aesthetic education is vital to elementary school and gives pupils many creative opportunities. Students’

aesthetic sensibility is enhanced by analyzing visual arts, music, dance, and theater (Shih, 2020). Although
aesthetic education is important, little is known about how curriculum design influences students’ creativity and
aesthetic growth. The art curriculum’s design affects its organization, content, and teaching. The influence of
curriculum design on aesthetic education is still being studied (Tigert et al., 2021). Examine how curriculum
design and aesthetic development interact and resolve discrepancies to increase student learning. Elementary
school children must increase their artistic and creative skills for overall growth (Rocha et al., 2020). By fostering
critical thinking, expressiveness, and creativity, aesthetic experiences improve students’ cognitive abilities and
emotional well-being (Hoel & Tnnessen, 2019). Developing artistic skills helps young people express themselves
and promotes self-esteem. Often, aesthetic education is only taught in primary schools, limiting arts education
accessibility (Stepien & Ghavami, 2023). Integration is needed to give each child a complete, creative education.

aesthetic education and curriculum development affect students’ creativity and aesthetic advancement.
Moreover, curriculum design affects aesthetic education practices and student experiences to improve interventions

∗Corresponding author: Malika AIT Nasser
†Email: m.aitnacer@uiz.ac.ma

c© 2024 The Author(s). Published by JARSSH. This is an Open Access article distributed under the terms of the Creative Commons Attribution-NonCommercial
License (http:// creativecommons.org/licenses/by-nc/4.0/), which permits unrestricted non-commercial use, distribution, and reproduction in any medium,
provided the original work is properly cited.

http://crossmark.crossref.org/dialog/?doi=10.26500/JARSSH-09-2024-0102&domain=pdf
m.aitnacer@uiz.ac.ma
http:// creativecommons.org/licenses/by-nc/4.0/


Nasser, M. I. / Beyond the Canvas .....

(Jin & Snook, 2022). By introducing aesthetic education to elementary school curricula, the research hopes to
increase students’ aesthetic sense and artistic skills and promote equal arts education (Liu and Wang, 2020). Student
motivation is essential to the connection between aesthetic education, curriculum development, and student growth
(Bovt, 2018). Motivated students are more likely to learn aesthetics, improve their work, and pursue creative
brilliance (Lin & Wang, 2021). Positive learning conditions and intrinsic motivation are needed to engage and
inspire students in aesthetic education (Ginsburg et al., 2019). Courses that foster aesthetic growth can be designed
by understanding and addressing students’ motivators.

Curriculum development, aesthetic education, student motivation, creativity, and aesthetic progress are
linked, according to research. Curriculum design strongly impacts student learning (Ford-Baxter et al., 2022; Piggin,
2023). Academic research reveals that aesthetic education improves students’ aesthetic experiences and perceptual
aesthetics learning (Maureen et al., 2022; Yu & Leung, 2019). Student motivation affects learning outcomes
and aesthetic education attitudes and practices, according to academic research (Dinda & Ghosh, 2021; Tribot et
al., 2022). These findings explain the intricate interaction between curriculum development, aesthetic education,
student motivation, aesthetic growth, and creativity. Although past studies have offered some information, many
questions remain. The impact of curriculum design on students’ creativity and aesthetic development remains
unknown (Lo et al., 2020). Despite its importance in education, curriculum design’s impact on aesthetic education
is uncertain. Student motivation must be considered as a link between aesthetic education, curriculum development,
and student aesthetic progress (Mao et al., 2023). Improving aesthetic education techniques and curriculum requires
understanding how motivating elements affect students’ aesthetic learning experiences. To fill information gaps, this
research studies aesthetic education, curriculum development, student motivation, aesthetic growth, and creativity.

This study explores elementary school kids’ aesthetic growth and creativity through curriculum design,
aesthetic education, and motivation. Curriculum design, aesthetic education, and student motivation affect aesthetic
growth and creativity, according to the study. The research evaluates these goals to improve art education,
curriculum development, and motivational psychology. This study will inform teaching methods that promote
students’ aesthetic and artistic development. The study impacts education policy, practice, and research. The
study illuminates student motivation, aesthetic development, creativity, and curriculum. This research can improve
teacher training, instruction, and curriculum. The study’s conclusions can also inform government arts education
and student artist development policies. This study exposes the complicated relationship between curriculum
development, aesthetic education, and student motivation, enhancing our understanding of creative skills and
aesthetic development. Student aesthetic sensibility and creativity are fostered by this research to promote their
growth and enrich society’s cultural and creative resources.

LITERATURE REVIEW
Many educational settings require aesthetic instruction to encourage student creativity and growth. Costes-

Onishi and Kwek (2023) recommended including aesthetic elements in curriculum design to boost student arts
involvement and awareness. In addition to teaching students skills, aesthetic education also includes emotional and
intellectual ties to art. Exposing students to a variety of aesthetic experiences and encouraging them to examine
art’s meaning and relevance increases their appreciation of the arts and environmental awareness (Wales, 2020).
Artistic interpretations promote cultural literacy, critical thinking, and empathy (Olaussen, 2022). Through aesthetic
education, teachers can help students become thoughtful, reflective, and socially responsible members of their
communities and cultures. Curriculum design affects primary school pupils’ learning and performance. Prieto et
al. (2021) and Mou (2024) emphasize building a curriculum that encourages inquiry and creativity while meeting
students’ different needs, interests, and backgrounds. To give kids a decent education, curriculum designers must
consider teaching techniques, learning goals, and evaluation methods (Panther et al., 2019). Instructors can create
a unified and supportive learning environment that promotes deep knowledge acquisition and important skill
development by aligning curricular objectives with educational standards and adopting research-based pedagogical
strategies (Cox & Brownfield, 2023). To encourage holistic learning and allow students to draw meaningful ties
between academic subjects and the real world, the curriculum must include interdisciplinary perspectives and
cross-subject links. Through intelligent curriculum design, instructors may help students discover their passions,
enhance their skills, and love studying forever.
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Curriculum Design
Curriculum design organizes learning and goals. Educational technology integration involves organizing

and coordinating instructional materials and information, choosing appropriate resources and tools, and using
effective teaching methods to help students grow (Southworth et al., 2023; Stephenson, 2022). Curriculum design
is a dynamic, repeating process in which administrators, educators, curriculum specialists, and others work to
ensure alignment with educational objectives and standards (Haese & Costandius, 2021; Hawker et al., 2022).
An effective curriculum design starts with explicit learning goals and objectives, which describe the expected
knowledge, skills, and competencies students should acquire (Irgin & Erten, 2020; Lynch et al., 2022). The learning
objectives guide curriculum design, material selection, and task structure (Chen & Li, 2021). To support students’
knowledge development and continuity, curriculum design must provide logical links and interactions between
curricular sections. Effective curriculum design entails discovering essential concepts, themes, and talents beyond
disciplines and grade levels. This helps students make relevant connections and apply their knowledge in new
situations (Nieveen et al., 2023). Curriculum designers can improve education by integrating and connecting
disciplines. This develops students’ critical thinking, creative problem-solving, and engagement in complex
real-world issues. The requirements, preferences, and personal backgrounds of each student must be considered
while establishing a curriculum. This emphasizes differentiation and individualization to ensure fair and equitable
educational opportunities. Curriculum designers create inclusive learning environments that accommodate various
learning styles, abilities, and preferences to maximize student performance (Dilekci & Karatay, 2022). Meroo et al.
(2021) suggest using customized instructional materials, and teaching methods, including scaffolding and help to
suit students with varied levels of preparedness and understanding. Curriculum development helps students build
social, emotional, and ethical skills and succeed academically (Peschl et al., 2023). Character education, values
education, and social-emotional learning can teach youngsters resilience, empathy, and responsible citizenship
(Ndomondo et al., 2022). Curriculum designers must incorporate ethics, global perspectives, and cultural diversity
to help students comprehend themselves and others in an increasingly interconnected world. Teachers may help
students become engaged and well-informed citizens, improving their communities and society as a whole, by
carefully structuring educational programs.

Aesthetic Education
Aesthetic education enriches students’ lives by teaching them to appreciate beauty, originality, and the arts.

Based on the premise that such encounters are necessary for human well-being, aesthetic education strives to
increase students’ ability to connect with and discover significance in aesthetic occurrences and artworks (Stepien
& Ghavami, 2023). By encouraging students to reflect on their feelings, thoughts, and perceptions in response to
artistic works, aesthetic education primarily aims to develop students’ aesthetic sensibilities. By exposing students
to various art forms, music, literature, and other cultural objects, aesthetic education broadens students’ perspectives,
introduces them to new ideas, and fosters creativity (Haifeng & Xinzheng, 2022). Aesthetic education consists
of several educational strategies and instructional techniques aimed at developing active engagement in creative
products. Teachers use several methods to assist students to evaluate, assess, and comprehend art. Practical art,
critical discourse, and reflective writing are used (Yang & Welch, 2022). Aesthetic education develops advanced
cognitive skills including observation, analysis, synthesis, and assessment as students appreciate artworks’ formal
qualities, expressive methods, and cultural settings. Aesthetic education encourages pupils to ask questions, find
solutions, and discuss art and aesthetics, which fosters curiosity and exploration. Aesthetic education must recognize
art’s significance in communication, self-expression, and human progress. Students understand themselves and their
place in the world by creatively expressing their thoughts, feelings, and experiences. Aesthetic education celebrates
each student’s artistic expression and fosters research, risk-taking, and experimentation. Teachers empower children
by fostering a supportive environment that fosters creative self-confidence and a lifelong love of the arts. Aesthetic
education also fosters social awareness, cultural sensitivity, and empathy by exposing pupils to other creative
traditions. Students learn about the vast breadth of human creativity by examining works from many periods,
cultures, and places. Students are encouraged to think critically about issues like justice, identity, and authority
through aesthetic education, which also teaches them about the social, political, and ethical implications of art.
Children learn to empathize, question preconceptions, and envisage a fairer, more inclusive society via meaningful
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art experiences.

Aesthetic Development
Aesthetic development refers to the ongoing enhancement and integration of individuals’ capacity to

recognize, comprehend, and respond to aesthetic features in artworks and their surroundings. Aesthetic development
comprises several cognitive, emotional, and sensory processes that strengthen perceptual and cognitive capacities
(Roman, 2021). Aesthetic development involves learning to appreciate beauty, respect creativity, and engage in
intelligent debates about aesthetic experiences. Aesthetic development begins at birth and continues throughout
adulthood. According to Lazareva et al. (2022), experiences, culture, and preferences affect this development.
Infants use their senses to explore their surroundings, enjoying colors, shapes, and feelings. Infants learn symmetry,
balance, and rhythm via play. This knowledge prepares for increasingly complex aesthetic experiences (Lindberg &
Nwosu, 2023). As children grow into adolescents, art education, cultural activities, and social interactions impact
their aesthetic development (Loboda, 2023). Aesthetic education exposes students to different creative forms, allows
them to express themselves artistically, and encourages critical evaluation of their aesthetic experiences. Guided
study and focused inquiry help students appreciate art by highlighting creative expression and cultural importance.
This helps students understand and appreciate artworks’ formal elements, expressive strategies, and symbolic
significance. Participating in aesthetic encounters and creative engagement stimulates inquisitiveness, creativity,
and feelings, advancing aesthetic growth. By fostering open-ended exploration and subjective judgment, educators
help students establish their aesthetic preferences. This fosters freedom and personal involvement in creativity
(Zhang, 2022). People progressively learn aesthetic ideas and concepts by seeing thought-provoking and difficult
art. They learn to recognize small differences and understand complex meanings from this experience. Aesthetic
development also influences cognitive and socio-emotional development, which affects empathy, creativity, and
analytical thinking (Ji & Mkrtychan, 2022). Engaging with other creative traditions and cultural ideas helps people
appreciate the great diversity of human expression and feel connected to one another. Aesthetic development boosts
motivation, meaning, and happiness, according to Grindheim & Grindheim (2021). Through continual research
and self-reflection, people become culturally conscious and artistically knowledgeable people who liven up their
communities and society.

Artistic Skills
Artistic skills are practical skills and approaches developed via artistic pursuits including drawing, painting,

sculpture, and other creative processes. Practical experience and supervised teaching foster creativity via exploration,
assessment, and progress. Learning composition, line, form, color, texture, and shape is crucial to creative
expression. Drawing, painting, and modeling help kids develop artistic skills. Playing helps preschoolers develop
spatial awareness and basic motor skills, which prepares them for more complex creative endeavors. In elementary
school, students develop critical skills via structured art education programs that offer systematic instruction and
artistic expression (Uskoković, 2023). Formal art education fosters creativity by allowing students to explore
numerous media, approaches, and styles under the direction of expert educators. By encouraging students to use
a variety of artistic materials, educators foster autonomy and creativity (Lin et al., 2023). Organized education
and constructive criticism help students develop their artistic talents, foster their creative expression, and boldly
express their feelings. Students are encouraged to explore new artistic expressions and learn about beauty and
artistic practices from a variety of cultural perspectives and artistic heritages (Hala & Xhomara, 2022). By studying
master artists’ works, art history, and philosophy, students learn about cultural contexts and the growth of creative
processes. Students learn to appreciate artists from diverse cultures by being exposed to many creative traditions.
Innovation and experimentation are also encouraged (Greffe, 2016). Artistic skill development promotes a wide
range of practical skills and attitudes beyond art, linking to cognitive, social, and emotional development. As artists
face challenges and uncertainties, they develop resilience, problem-solving skills, and persistence (Mirzaevna
& Nematovich, 2022). Artistic skill development enhances self-expression, self-confidence, and self-awareness
and lets people communicate their thoughts, feelings, and experiences visually (Pardaeva, 2023). Creativity
allows self-expression, cultural participation, and self-exploration, which fosters a lifelong respect for the arts’
transformative potential.
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Student Motivation

Student motivation promotes active participation, tenacity, and achievement in academic contexts, including
aesthetic education and creative skill development. Motivation is the combination of internal and external factors
that direct, support and sustain students’ educational goals (Taherkhani et al., 2022). Student motivation is the
complex interaction of social conditions, personal beliefs, interests, values, aspirations, and interests that affect
learning attitudes and behaviors. In aesthetic education and artistic skill development, student motivation affects
their willingness to create, try new methods, and persevere. Determined students are curious, passionate, and
interested in art because they want personal fulfillment, mastery, and growth. People spend more time perfecting
their art, seeking criticism, and exploring creative opportunities outside of school (Rus, 2020). The classroom
environment, instructional methods, and student interactions also affect student motivation. Supportive learning
environments that foster competence, autonomy, and belonging can boost students’ inherent motivation and
engagement in aesthetic learning (Bostrom et al., 2023). Providing relevant learning opportunities, liberty, and
choice in learning activities, and a culture that appreciates and supports creativity help instructors motivate students.
Individual students’ interests, goals, and aspirations affect their motivation and the perceived value and relevance
of aesthetic education and creative skill development. When students can connect their artistic interests to their
academic and personal goals, they are more likely to practice and participate in aesthetic learning. Teaching kids
how their artistic goals apply to real life might drive them. These goals can be achieved through community-based
art, interdisciplinary partnerships, and student artwork exhibits (Tzima et al., 2020). Creative and aesthetic education
can also be inspired by parental support, peer interactions, and cultural standards. Positive peer interactions and
a sense of belonging in a supportive creative group can push pupils to learn and create (Belda-Medina, 2022).
Understanding and addressing student motivation may encourage and empower students to pursue their artistic
passions, reach their creative potential, and establish a lifelong respect for the arts.

METHODOLOGY

Participants of this qualitative study included primary school students, art instructors, and aesthetic education
curriculum specialists. Purposive sampling was used to guarantee that the 25 semi-structured interview participants
varied in age, gender, grade level, and education. Participants were chosen on basic school art proficiency. Both art
students and instructors and curriculum experts who create and administer art curricula were in the schools’ age
range. Exclusion criteria were meaningless because the study sought a wide range of target population viewpoints.
Participants who satisfied the inclusion criterion by teaching elementary school art were selected using purposive
sampling. Professional networks and educational institutions helped recruit instructors and curriculum specialists,
while school administrators and teachers recruited students. The research goal and features were explained to
prospective volunteers in person. Interested participants were given detailed study methods and encouraged to
schedule an interview at their convenience.

Table 1: Demographic profile
Participant ID Age Gender Role Years of Experience
P001 35 Female Art Teacher 10
P002 27 Male Curriculum Specialist 5
P003 10 Female Primary School Student -
P004 40 Male Art Education Researcher 15
P005 32 Female Art Teacher 8
P006 9 Male Primary School Student -
P007 29 Female Curriculum Specialist 6
P008 38 Male Art Teacher 12
P009 11 Male Primary School Student -
P010 34 Female Art Education Researcher 7
P011 31 Female Art Teacher 9
P012 25 Male Primary School Student -
P013 37 Male Curriculum Specialist 8
P014 28 Female Art Teacher 11
P015 12 Male Primary School Student -
P016 33 Female Art Education Researcher 6
P017 26 Female Curriculum Specialist 4
P018 13 Male Primary School Student -
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Cont.....
Participant ID Age Gender Role Years of Experience
P019 36 Male Art Teacher 13
P020 30 Female Art Education Researcher 8
P021 14 Female Primary School Student -
P022 39 Male Curriculum Specialist 10
P023 15 Male Primary School Student -
P024 41 Female Art Teacher 14
P025 28 Female Art Education Researcher 9

Information was collected using semi-structured in-person interviews. The interviews sought participants’
ideas on aesthetic education, creative growth, and student motivation in primary school art instruction. The
interview questions were flexible and open-ended, allowing participants to expound and share personal stories
(Table 2). Interviews lasted 30 to 60 minutes, depending on their complexity and depth. A continuing review
of interview transcripts revealed data saturation when no new themes or ideas appeared. Consistent research
team communication and analytical approach documentation attained saturation. Data was collected to theoretical
saturation, suggesting that the sample size was large enough to effectively represent the target population’s diverse
opinions. Data collection took three months, including participant interviews and verbatim transcription for analysis.
To make participants feel comfortable and supported throughout data collection, explanation and follow-up were
offered.

Table 2: Interview Guidelines

Variable Interview Questions
Curriculum
Design

1. How would you describe the structure and content of the art curriculum designed for
primary school students?
2. What pedagogical strategies do you use to facilitate aesthetic development and
artistic skills in your curriculum?

Aesthetic Edu-
cation

1. Can you describe the teaching methods and approaches you use to promote appreci-
ation and engagement with artworks?
2. How do you integrate aesthetic concepts into the curriculum to support students’
aesthetic development and skills?

Aesthetic De-
velopment

1. How do you perceive students’ abilities to perceive and analyze aesthetic qualities in
artworks and their surroundings?
2. Can you provide examples of students’ growth and refinement in their aesthetic
awareness and sensitivity over time?

Artistic Skills 1. What practical abilities and techniques do students acquire through art education in
your experience?
2. How do you assess and foster students’ creative processes, such as drawing, painting,
and sculpting, in your teaching?

Student Moti-
vation

1. What factors do you believe drive students’ interest, engagement, and persistence in
learning about aesthetics?
2. How do you encourage and support students to actively participate in aesthetic
learning experiences?

Data analysis in this qualitative study used Braun and Clarke’s (2006) three-step theme analysis. This
strategy involved categorizing and analyzing interview transcripts to find patterns, themes, and useful insights on
aesthetic education, creative development, and student motivation in primary school art teaching. Before analyzing
the data, the research team had to read and engage with the interview transcripts numerous times. Every transcript
was carefully reviewed to understand the participants’ viewpoints, experiences, and important interview subjects.
The first sensations were meticulously noted and observed. Notes and observations also revealed possible topics for
further study. After reviewing the data, the research team coded interview transcripts to find study goals-related
content. Initial codes were created to gather obvious and latent data. The codes came from data’s reoccurring words,
phrases, and concepts. Codes were applied to transcripts using qualitative data analysis or manual coding. This
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made data organizing and classification easier. The final phase of topic analysis grouped and divided the original
codes into subject categories. The categories represented the key information concepts and patterns. Discussions
among the study team generated themes. The codes’ links to the research themes were emphasized. To preserve
thematic framework integrity and correctness, subjects were developed and delimited by continual comparison.
This method examined interviewee similarities and differences. To strengthen the study’s results, multiple methods
were used during data analysis. We meticulously analyzed the data, validated our interpretations with participants
by member checking, and sought peer feedback through debriefing to ensure consistency and rigor. To provide
openness and permit reuse of the study’s findings, the research procedures and outcomes were revealed.

FINDINGS

Curriculum development, aesthetic education, student motivation, and the development of aesthetic sensibil-
ity and artistic skills in school students affected the educational environment. This study revealed this complex
connection. In-depth interactions with educators and curriculum professionals showed how these elements promote
students’ artistic talent, creative expression, and aesthetic awareness. Student motivation is essential to aesthetic
education and curriculum design. The next parts illustrate the complicated dynamics and thematic patterns from
comprehensive analysis and moving participant quotes. These sections explain the various factors that shape young
learners’ artistic and aesthetic development.

Curriculum design influences aesthetic development

The study found that curriculum structure affected elementary school children’s artistic progress. For
kids to develop aesthetic awareness and sensitivity, respondents recommended a well-planned art program. A
curriculum expert (P002) emphasized the program’s aesthetic impact on students. The expert feels the art program
exposes kids to several genres and improves their aesthetic senses. P014 concurred, saying, "A carefully designed
curriculum provides students with the opportunity to engage with artworks from various historical and cultural
backgrounds, thus enhancing their understanding of aesthetic principles." The interviews highlighted sub-themes
including incorporating aesthetics into curriculum design and using varied teaching styles to promote aesthetic
growth (Figure 1). To assist students, in enjoying art, respondents recommended including proportion, balance, and
harmony in lesson plans. A curriculum professional participant (P007) suggested aesthetic themes can help students
understand art’s elegance and skill. Participants also underlined the relevance of experiential learning and practical
interactions in artistic development. Art teachers emphasized letting students experiment and explore artistically.
This enhances their artistic abilities and individuality. An art instructor (P019) said that sketching, painting, and
sculpting allow pupils to directly interact with artistic materials and techniques, boosting their artistic development
and self-confidence. Further study suggests that a well-designed art curriculum can help pupils develop aesthetics
by giving controlled opportunities for discovery and expression. By including interdisciplinary links, diverse artistic
traditions, and cultural viewpoints in the curriculum, teachers can help children appreciate beauty and enjoyment.
This method fosters cognitively interesting and immersive learning (Maureen et al., 2022).

Figure 1. Weightage analysis of Curriculum Design influences Aesthetic Development
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Curriculum design influences artistic skills
The study indicated that curriculum design significantly affects elementary school children’s artistic devel-

opment. Participants underlined the necessity for a well-structured and comprehensive art program to help pupils
improve their work. P008, an art teacher, stressed the importance of curriculum design in fostering pupils’ artistic
development. She stated that the art curriculum’s structure and content are essential for teaching students visual
expression basics. Another curriculum developer (P013) stressed the need for progressive learning experiences
and scaffolded instruction for student artistic growth. She said a well-designed curriculum helps students learn
new skills and methodologies and build on their past knowledge. The interviews revealed that using different art
mediums and approaches and incorporating core art ideas into curriculum development were subthemes (Figure 2).
The responders stressed the need to begin art education with line, shape, color, and composition to build creative
principles. An art educator participant (P005) suggested introducing basic art concepts into the curriculum to help
pupils learn design fundamentals and visual expression. The responders also underlined the need to expose students
to a diversity of artistic media, techniques, and styles to foster creativity and inclusivity in the arts. Art teachers
emphasize hands-on experience in drawing, painting, printing, sculpture, and digital media. Students can explore
and develop their artistic talents with this exposure. One art educator (P018) says that exposure to many artistic
media and techniques encourages students to experiment, take risks, and push their creativity. Research shows
that academic arts programs that encourage skill development, experimentation, and creative inquiry can improve
students’ artistic talent and progress. Teachers may help children develop artistically and feel confident expressing
themselves graphically. They achieve this via planned curricula, guided exercises, and individual study (Vellanki et
al., 2022).

Figure 2. weightage analysis of Curriculum Design influences Artistic Skills

Aesthetic education influences aesthetic development
The study indicated that aesthetic education significantly affects elementary school children’s aesthetic

development. The responders underlined the importance of aesthetic education in promoting enjoyment, understand-
ing, and engagement with aesthetic experiences and artworks. One participant, a curriculum professional (P007),
stressed the relevance of aesthetic education in fostering student aesthetic awareness. "Aesthetic education provides
students with the essential tools and knowledge to critically analyze artworks and develop a deeper understanding
of aesthetic concepts," she said. The art instructor (P015) stressed aesthetic education in the curriculum to increase
pupils’ aesthetic sensibility. She advised aesthetic education in art school to assist students in understanding
beauty, creativity, and culture. Many interview sub-themes focused on aesthetic notions in the curriculum and
using instructional tools and methods to engage aesthetics (Figure 3). Participants underlined the importance of
experiential learning, discussion-based exercises, and exposure to many artistic traditions and artworks for student
aesthetic growth. Art educator participant (P011) said aesthetic education allows students to see, analyze, and
interpret art. Students learn to enjoy and understand art this way. These respondents also stressed the significance
of including beauty, harmony, and expressiveness in the curriculum to assist children develop aesthetic skills. Art
educators emphasized guided inquiry, reflective practices, and hands-on activities for aesthetic knowledge and
application. An art teacher (P019) says that helping students critically evaluate artworks’ meaning and relevance
increases their aesthetic awareness and sensitivity. Art classes can have aesthetics. The research demonstrates that
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aesthetic education is essential to students’ aesthetic development. It encourages aesthetic debate (Cao & Hou,
2019). By teaching aesthetics and letting pupils experience art, academics can create artistically literate students
(Ikhtiyorovna, 2020).

Figure 3. Weightage Analysis of Aesthetic Education Influences Aesthetic Development

Aesthetic education influences artistic skills
The study found that aesthetic instruction greatly enhances elementary school children’s art. The responders

underlined the importance of aesthetic education in offering students the tools, abilities, and conceptual under-
standing to develop their artistic talent. The art teacher (P008) stressed aesthetic education for student artistic
development. The instructor says aesthetic education gives students a solid foundation in basic artistic ideas and
techniques, allowing them to express themselves artistically with confidence and creativity. A curriculum specialist
(P013) underlined the importance of aesthetic instruction for student artistic progress. The expert proposed adding
aesthetic education to art school to boost students’ talents and inventiveness. Interviews showed several sub-themes,
including bringing aesthetics into art instruction and encouraging creativity through inquiry-based learning and
hands-on activities (Figure 4). Responders emphasized giving kids art-making opportunities for creative inquiry,
problem-solving, and self-expression. One art teacher noted, "Aesthetic education enhances students’ growth
as artists by motivating them to take risks, experiment with novel techniques, and challenge the limits of their
creativity." The responders stressed the significance of teaching form, color, and composition in art class. This
integration is crucial for students’ creative thinking. An art teacher (P019) claims teaching aesthetics helps students
understand design and visual language, improving visual communication. Costes-Onishi and Kwek (2023) say
aesthetic education lets pupils experiment, learn, and express themselves artistically. Academics can help students
become confident and skilled creators by including aesthetic education and relevant artistic opportunities (Card et
al., 2021).

Figure 4. Weightage Analysis of Aesthetic Education Influences Artistic Skills

Student motivation influences the relationship between curriculum design and aesthetic development
The aesthetic development of elementary school children, curriculum design, and student motivation were

significantly correlated. Student motivation was underlined as crucial to evaluate the success of curricular design
interventions that foster aesthetic development. An art teacher (P011) stressed the importance of student motivation
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in aesthetic learning. She believed that motivated students are more likely to engage in the curriculum, investigate
artistic ideas, and apply new talents to their art. A curriculum specialist (P022) stated that "Student motivation
plays a crucial role in determining the success of curriculum initiatives aimed at promoting aesthetic development."
Motivated pupils are more open to learning and enthusiastic about improving their artistic sensibility. The interviews
revealed various sub-themes, including how instructor encouragement and support improve student involvement
and how intrinsic and extrinsic variables motivate students (Figure 5). Participants underlined the importance of
personal interest, curiosity, and arts passion in student motivation. An art instructor (P008) states pupils who are
naturally motivated to improve their work and explore aesthetics are more likely to actively participate in art lessons,
seek creative expression possibilities, and persevere when faced with challenges. Participants also prioritized
peer recognition, instructor feedback, and extracurricular activities for student motivation. Positive reinforcement,
constructive remarks, and acknowledgment can drive students to actively participate in the curriculum, explore
new artistic mediums, and take responsibility for their education, according to an art instructor (P015). The
research reveals that student motivation influences aesthetics and curriculum design. Intrinsic motivation, autonomy,
self-expression, and a supportive learning environment can boost aesthetic learning engagement and passion
(Christodoulakis et al., 2021).

Figure 5. Weightage Analysis of Student motivation influences the relationship between curriculum design and aesthetic
development

Student motivation influences the relationship between curriculum design and artistic skills

The intricate relationship between elementary school children’s motivation, curriculum advancement, and
creativity was studied. Responders underlined student motivation’s role in limiting curricular design interventions’
effects on creative talent development. Student enthusiasm inspires tenacity and creative skill development,
according to an art educator (P014). Instructors say motivated students are more inclined to be creative, improve
their skills, and strive for development. Creative skill development curricular interventions require student
motivation, according to a curriculum specialist (P017). Motivated students embrace new learning possibilities and
work harder to be creative. External and internal elements affect student motivation, while instructor encouragement
and support affect student participation, according to the interviews (Figure 6). Participants said curiosity, passion,
and self-confidence foster creativity in pupils. Art instructors (P009) claim students with intrinsic art drive are
more likely to practice, seek out development opportunities, and take responsibility for their creative growth.
Motivational factors were instructor comments, peer praise, and goal-setting. Positive reinforcement, constructive
remarks, and acknowledgment may encourage pupils to actively participate in the curriculum, attempt new artistic
methods, and push their creative limits, according to curriculum expert P022. Curriculum design and creative
skill development require student motivation, according to Hallam et al. (2022). Instructional support, mastery,
autonomy, and intrinsic motivation can improve student engagement and creativity (Maureen et al., 2022).
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Figure 6. Weightage Analysis of Student motivation influences the relationship between curriculum design and aesthetic
development

Student motivation influences the relationship between aesthetic education and aesthetic development
The study found a relationship between aesthetic education, student motivation, and elementary school

students’ aesthetic sensibility. The responders stressed the relevance of student motivation in aesthetic education
intervention success on aesthetic development. An art instructor (P012) says student motivation is key to engagement
and aesthetic learning. "Motivated students demonstrate a greater propensity to actively engage in discussions,
critically analyze artworks, and contemplate their aesthetic encounters." A curriculum expert (P020) also stressed
the relevance of student motivation in aesthetic instruction. The expert also said student motivation is key to aesthetic
education program effectiveness. Motivated students explore new ideas, perspectives, and artistic techniques. The
interviews revealed various sub-themes, including instructor encouragement and support in aesthetic education and
internal and external determinants of student motivation (Figure 7). Curiosity, intrigue, and personal connection
motivate students to explore aesthetic concepts and experiences, according to respondents. An art instructor
participant (P005) said students who naturally want to learn about aesthetics are more likely to actively seek
out chances to investigate aesthetics, reflect on their personal aesthetic experiences, and learn about artistic
principles. Participants also stressed the significance of instructor excitement, peer collaboration, and recognition
in motivating students. Positive comments, collaborative activities, and recognition chances may boost students’
aesthetic education, artistic comprehension, and aesthetic sensibility, according to curriculum expert P016, Student
motivation controls aesthetic instruction and progress, according to the study. Teachers can inspire students,
encourage inquiry and reflection, and establish a supportive learning environment to promote aesthetic appreciation
and aesthetic education (Aryabkina et al., 2021).

Figure 7. Weightage Analysis of Student motivation influences the relationship between curriculum design and aesthetic
development

Student motivation influences the relationship between aesthetic education and artistic skills
The study revealed the complex relationship between aesthetic education, student motivation, and elementary

school creativity. Student motivation mitigates aesthetic education’s impact on creative talent development,
respondents said. An art educator (P014) encouraged student motivation for creative skill development and
persistence. Motivated students are more likely to be creative, improve their skills, and perform better, the instructor
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stated. A curriculum expert (P017) says, "Student motivation is a crucial determinant of the success of aesthetic
education programs." Motivated students are more open to novel learning approaches and creative expression.
Interviews showed that teachers must promote and help students engage in aesthetic education and creative growth
(Figure 8). We examined how internal and external factors motivate students. Participants said curiosity, passion,
and self-confidence foster creativity in pupils. An art teacher (P009) claimed pupils with intrinsic passion to excel
in art are more likely to practice, seek growth, and accept responsibility for their creative development. Motivational
factors were instructor comments, peer praise, and goal-setting. Positive reinforcement, constructive criticism, and
acknowledgment can inspire students to explore new artistic methods, participate in aesthetic education, and be
creative, according to one curriculum development specialist (P022). Research suggests that student motivation
impacts aesthetic education and creativity. Students may be motivated to participate and increase their creativity via
intrinsic motivation, mastery, autonomy, and a supportive academic environment (Li et al., 2021).

Figure 8. Weightage Analysis of Student motivation influences the relationship between curriculum design and aesthetic
development

DISCUSSION
In this study, historical research is used to analyze the relationships between aesthetic education, curriculum

design, student motivation, aesthetic sensibility, and creative talents in primary school students. This educational
setting’s intricacies can be analyzed using data and literature to inform future research, theory, and practice.
According to the study, students’ aesthetic awareness and sensitivity depend on the art curriculum’s organization,
content, and pedagogy. A well-designed curriculum allows students to study, examine, and critique aesthetic
concepts and artworks, which fosters artistic growth. This confirms previous studies on curriculum design’s
effects on students’ aesthetics and visual perception (Shih, 2020). According to this discussion, Aesthetic concepts
in curriculum design foster students’ aesthetic development and arts enthusiasm. Curriculum frameworks help
students acquire creative skills, similar to how curriculum design affects artistic talent. A thorough art curriculum
teaches youngsters visual communication foundations, the study suggests. This supports previous research on
curriculum design’s impact on art education’s skill, creative, and experimental growth (Olaussen, 2022). Educational
institutions must foster skill development, give students hands-on experience with many artistic mediums and
techniques, and help them become confident and skilled artists. Instructional tactics, approaches, and resources
change students’ enjoyment, knowledge, and engagement with aesthetic experiences and artworks, according to
aesthetic education research. Students learn aesthetic awareness, sensitivity, and critical thinking about art and
culture through aesthetic education, according to the study. Developing students’ aesthetic sense and literacy through
aesthetic education is supported by past research (Grindheim & Grindheim, 2021). This argument concludes that
pupils’ aesthetic development and enrichment require curriculum-based aesthetic instruction. Aesthetic education
also improves students’ creativity by offering them the skills, tools, and conceptual knowledge. The role of
aesthetic education in skill development, creative expression, and art education experimentation is supported by
prior research (Card et al., 2021). This dispute claims that aesthetic education in the curriculum fosters pupils’
creativity and artistic confidence. Student motivation affects curriculum design and aesthetic development, showing
how internal and external factors affect aesthetic learning. Student motivation influences the effects of curricular
design interventions on aesthetic development. Student motivation’s influence on learning outcomes and aesthetic
education behaviors is supported (Boström et al., 2023). This disagreement suggests that intrinsic motivation and
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a supportive learning environment boost aesthetic learner engagement. Motivation, instructional methods, and
students’ practical and creative talents are related. The statistics show that creative skill development curriculum
design involves student motivation. This compliments student motivation studies in skill development, mastery, and
creative persistence (Fondo & Gómez-Rey, 2021). The discussion argues that curriculum changes that promote
creativity and competency require student motivation. The findings show that aesthetic education therapies that
improve aesthetics require student motivation. Motivation encourages pupils to actively absorb aesthetics, explore
creative genres, and critically evaluate. Previous research supports the effect of student motivation on academic
achievement and aesthetic education attitudes and actions (Bovt, 2018). Fostering intrinsic desire and creating
a loving learning environment boost students’ involvement and commitment to aesthetic learning experiences,
facilitating perceptual growth. Student motivation affects aesthetic education and creative talents, emphasizing the
necessity of motivational components in arts engagement, perseverance, and competency. Students’ motivation
influences the success of aesthetic education programs that cultivate creativity. Motivation encourages pupils to
practice, progress, and exceed. This confirms prior research on student motivation and creative talent, expertise,
and originality. Understanding and increasing student motivation is crucial for aesthetic education interventions
that increase creativity and creative development.

Based on the findings and synthesis with existing literature, the following conceptual framework (Figure 9)
is formulated to guide future research and inform managerial practice:

figure

CONCLUSION
In conclusion, this study evaluated the complex relationships between curriculum development, aesthetic

education, student motivation, and primary school kids’ aesthetic sensibility and creativity. Qualitative analysis
revealed how these components affect students’ engagement, learning results, and artistic and aesthetic development.
This study emphasizes the importance of curriculum design in shaping students’ aesthetic and creative development.
An excellent curriculum gives students the systematic opportunity to study, scrutinize, and evaluate aesthetic
ideas and works of art, laying the framework for their aesthetic awareness. The research also shows that aesthetic
education greatly enhances students’ appreciation, understanding, and engagement with aesthetic phenomena
and art. Educators can help students become aesthetic consumers and creators by integrating aesthetic concepts
into the curriculum and offering aesthetic study and evaluation. The research also shows that student motivation
mediates the relationship between aesthetic education, curriculum development, and students’ aesthetic and creative
development. Motivated students are more likely to actively participate in aesthetic learning, aim for excellence in
their creative pursuits, and improve their artistic skills. Instructors can improve curricular interventions and aesthetic
education by recognizing and nurturing student motivation, helping students become confident and skilled artists.
These discoveries lead to several statements that can inform politicians, curriculum developers, and educators.
Curricula must contain aesthetic concepts to support students’ aesthetic growth and art love. Additionally, aesthetic
education helps students become aesthetically literate and participate in aesthetic experiences. To improve aesthetic
education programs and curriculum interventions that help students become skilled artists, student motivation must
be understood and fostered.

Implications
This study advances art education, curriculum development, and motivating psychology. In school, curricu-

lum design, aesthetic education, student motivation, and aesthetic and creative development interact in complex
ways. It adds to theories of aesthetic learning’s complexity. The results reveal that these factors affect student
engagement, academic performance, and artistic growth. Conceptual frameworks that understand aesthetic develop-
ment’s complexity and encompass curriculum design and student motivation are needed. This study contributes
to the theoretical discussion on how curriculum design influences students’ aesthetic experiences and awareness.
Curriculum frameworks that promote aesthetic education and offer a wide range of creative skills give students
many chances to investigate and reflect on aesthetics. This environment necessitates a well-planned art program.
Theoretical frameworks that emphasize curricular design’s vital role in students’ artistic development and offer
insights into design principles and instructional approaches that enhance aesthetic learning are needed. This study
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contributes to the theoretical discussion about aesthetic education’s tremendous impact on student creativity. The
findings emphasize the importance of aesthetics in the curriculum and aesthetic reflection. For students to recognize
and participate in aesthetic experiences and artworks, aesthetic education is important. This emphasizes the neces-
sity for theoretical frameworks that define aesthetic learning processes’ dynamic nature and provide insights into
aesthetic training and resources. While theoretical, this study has practical consequences for educators, curriculum
designers, and legislators who want to encourage aesthetic education and student artistic progress. The findings
imply that good curriculum design and aesthetic education make students good aesthetic consumers and producers.
This emphasizes the need to incorporate aesthetic principles into curriculum design, allow students to express
their aesthetic sensitivity, and create supportive educational environments that stimulate aesthetic growth. The
study also reveals how student motivation affects aesthetic education programs and curriculum changes practically.
Motivating students can improve their artistic skills and aesthetic learning. Practical techniques that encourage
intrinsic drive, freedom, expertise, and loving and gratifying educational environments for students’ artistic growth
and advancement are needed.

Limitations and Future Direction
Despite its limitations, this study illustrates the complex relationship between curriculum design, aesthetic

education, student motivation, and primary school children’s artistic and aesthetic growth. Qualitative findings
are limited to select populations. In-depth interviews provided useful insights into participants’ viewpoints, but a
quantitative method with larger samples and a wider demographic range could have better explored this research’s
relationships. The limited sample of primary school students limits its applicability to other age groups and
educational levels. Curriculum, aesthetic education, and student motivation can affect artistic potential. Examine
these linkages across additional educational contexts and age groups to understand their complexities and variations.
Because the study employs self-report data, participants may give biased or incorrect answers. Sociability or
memory biases may have affected participants’ memories and perceptions despite confidential, honest, and intended
answers. Mixed-methods studies including qualitative interviews and observational or behavioral data may help
researchers comprehend the phenomena. The study may have overlooked other aspects that may have contributed to
aesthetics and artistic talent beyond curriculum design, aesthetic education, and student motivation. Socioeconomic
background, cultural legacy, teaching skills, and educational resources might affect children’s aesthetic experiences
and artistic development. Future research should examine the interaction between these elements and the variables
examined in this study to better understand student aesthetic development. This study illuminates the relationships
between curriculum development, aesthetic education, student motivation, aesthetic growth, and artistic ability.
It raises unanswered questions and encourages additional research. Future research could study how aesthetic
education interventions affect students’ artistic development over time. Additionally, the academic study could
examine how specific curriculum design approaches or pedagogical strategies improve students’ artistic abilities
and aesthetic development in different educational settings. By addressing these restrictions and exploring various
research domains, scholars can better grasp the complicated relationship between aesthetic education, curriculum
design, student motivation, and student aesthetic growth and artistic talents.
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